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Abstract 

This article examines the impacts, opportunities, and challenges of theories and conceptualizations 

related to emotional intelligence in sports and physical education among high school students. The methodology 

employed is a qualitative narrative review of 50 academic studies on emotional intelligence. The findings 

indicate that the presence of classical and mixed models contributes to the development of knowledge and 

training related to emotional intelligence in contemporary sports and physical education contexts. According to 

these models, emotional intelligence represents a personal competence that can be developed among high 

school students through physical education classes, sports participation, and activities focused on emotional 

awareness, teamwork, and self-regulation. However, challenges remain in ensuring systematic teacher training 

and structured pedagogical strategies that support the effective integration of emotional intelligence within 

sports and physical education programs. In conclusion, these conceptualizations suggest that incorporating 

emotional intelligence into sports and physical education can enhance interpersonal relationships, teamwork, 

and positive conflict resolution among students. 

Keywords : Basic secondary education, conceptualizations, emotional intelligence, physical education, 

sports participation, student competence, teacher training. 

 

Resumen 

Este artículo examina los impactos, las oportunidades y los desafíos de las teorías y conceptualizaciones 

sobre la inteligencia emocional en el contexto de la educación física y el deporte en el nivel de bachillerato. La 

metodología utilizada consistió en una revisión narrativa cualitativa de 50 trabajos académicos sobre la 

inteligencia emocional. Los hallazgos sugieren que la existencia de modelos clásicos y mixtos configura la 
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generación de conocimiento y la formación en inteligencia emocional dentro del ámbito de la educación física y 

las actividades deportivas. Según estos modelos, la inteligencia emocional es una competencia personal 

susceptible de potenciarse en la básica secundaria mediante programas de educación física, participación 

deportiva y actividades orientadas a la comprensión, autorregulación emocional y trabajo en equipo. Aun así, 

persisten desafíos en la formación docente sistemática y en los planes pedagógicos que garanticen la integración 

efectiva de esta competencia en la educación física escolar. En conclusión, las conceptualizaciones indican que 

una educación física basada en la inteligencia emocional puede favorecer el desarrollo de mejores relaciones 

interpersonales, cooperación, espíritu deportivo y una resolución positiva de los conflictos escolares. 

Palabras clave : básica secundaria, conceptualizaciones, competencia, inteligencia emocional, 

formación docente.   

Introduccion 

In the last decade, emotional intelligence (EI) has gained increasing attention in physical education and 

sports contexts, particularly at the secondary level, where students encounter complex emotional, social, and 

competitive situations during sports participation. Domínguez Alonso, Nieto Campos, and Portela Pino (2022) 

demonstrate that EI is a competency that strengthens self-management, empathy, and group interaction. In 

sports settings, these competencies contribute to teamwork, fair play, and emotional regulation during 

competition. In this regard, Pulido Acosta and Herrera Clavero (2018) highlight that EI also supports the 

effective resolution of conflicts among students. Recent literature (Puertas-Molero et al., 2020; Costa 

Rodríguez, Palma-Leal, and Salgado Farías, 2021) agrees that EI represents an essential competency within 

educational and physical activity environments. Peter Salovey and John D. Mayer (1990) define emotional 

intelligence as the human capacity to perceive, understand, and regulate one's own emotions and those of others. 

Thus, although several studies have examined EI in educational contexts (Arango Benítez et al., 2024; Palamar  

& Mykhailichenko (2024); Reséndiz and Juárez, 2023), further research is required to understand its role in 

physical education and sports participation among secondary school students. 

In the Colombian educational sphere, the implementation of emotional intelligence (EI) in pedagogical 

practices remains fragmented, with limited adoption confined to isolated projects or unsystematic 

extracurricular activities (Moreno Quinto et al., 2023; Marcano, 2023; Alenezi, 2024; Usán & Salavera, 2018). 

Therefore, it is essential to conduct a theoretical review of the models, theories, and concepts related to EI to 

examine their impact on high school education processes. According to Reséndiz & Juárez (2023), Marcano 

(2023), and Palamar  & Mykhailichenko (2024), institutions should develop pedagogical strategies that 

transcend traditional teaching and promote socio-emotional competencies. Within this framework, the study 

seeks to describe the theories and practical conceptualizations that support the implementation of IE in 

education, providing an overview that enables recognition of contemporary approaches and their relevance in 

the school reality of basic secondary education. 

While several studies have been conducted in this area (Arango Benítez, Orjuela Roa, Buitrago Roa & 

Lesmes Martínez, 2024; Palamar  & Mykhailichenko (2025); Reséndiz & Juárez, 2023), pedagogical practices 

in physical education and school sports still demonstrate fragmented implementation or are limited to isolated 

initiatives or unsystematic extracurricular activities (Moreno Quinto et al., 2023; Marcano, 2023; Alenezi, 2024 

Carmona et al., 2020; Usán & Salavera, 2018). This highlights the need for approaches that offer new 

perspectives on the systematic and cross-curricular integration of emotional intelligence (EI) within physical 

education and sports programs. From this perspective, the present study promotes reflection on the significant 

influence of EI on teaching and learning in sports contexts, encouraging a critical analysis of how emotions 

affect sports performance, teamwork, motivation, fair play, and the overall learning environment in physical 

education classes. 
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The present review focuses on examining the theoretical foundations and conceptual approaches of 

emotional intelligence in secondary education, particularly within physical education and sports contexts. It 

aims to provide a structured understanding of existing literature and identify key gaps in the integration of EI 

into pedagogical practices. The specific research questions addressed in this review are presented after the 

theoretical framework to ensure conceptual clarity and alignment with the study design. 

Researh Question 

•  What are the key theories underpinning emotional intelligence in physical education and sports 

participation among high school students?  

•  How is emotional intelligence conceptually understood within physical education and sports contexts at 

the secondary level?  

•  What role does emotional intelligence play in influencing sports participation, teamwork, and behavior 

among high school students?  

•  What challenges and opportunities exist in integrating emotional intelligence into physical education and 

sports programs in high school settings?  

 

Theoretical Framework  

Emotional intelligence (EI) has been examined through various theoretical models that interact and 

complement one another in educational contexts, including physical education and sports activities. In this 

regard, the ability model proposed by John D. Mayer and Peter Salovey (1997), revisited in recent studies by 

Martínez Pascual (2022) and Cornejo Montoya et al. (2022), conceptualizes EI as a group of cognitive abilities 

structured into four branches: perception, facilitation, understanding, and emotional regulation. These abilities 

are particularly relevant in physical education and sports settings, where students must manage emotions during 

competition, teamwork, and performance situations. In contrast, the mixed model proposed by Daniel Goleman 

(cited in Pacheco-Salazar, 2017) expands the cognitive perspective by including personality traits and social 

competencies. From this standpoint, EI involves not only emotional regulation but also motivation, empathy, 

and interpersonal skills that support cooperation, sportsmanship, and positive interaction during physical 

education and sports participation. Therefore, the principal approaches to EI in secondary education, 

particularly within physical education and sports environments, are summarized below. 

Table 1. Predominant approaches to IE in secondary education. 

P

eriod 

Predom

inant approach 

Representative 

authors 

Main contributions 

2

015-

2017 

Theoret

ical foundation 

and validation 

of classical 

models 

Mayer & Salovey 

(1997); Goleman (1996); 

Bar-On (2006); Fernández-

Berrocal & Cabello (2015) 

Conceptual consolidation of 

IE; development of instruments 

(MSCEIT, EQ-i); linkage with 

performance and school coexistence. 
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2

018-

2019 

Teacher 

training and 

school climate 

Cejudo & López-

Delgado (2017). Alenezi, 

2024, Costa Rodríguez et al. 

(2021) 

 

(Aguirre et al., 2025; 

Chapoñan Adanaque, 2024; 

Campillo Valenzuela, 2023; 

Fernández Galindo,2024; 

Jiménez Labastida,2024; et 

al., 2023). 

 

The teacher as an emotional 

mediator: integration of EI in 

pedagogical practice and 

professional training. 

2

020-

2022 

Well-

being and 

resilience in 

the context of a 

pandemic 

Puertas-Molero et al. 

(2020); Fernández-Berrocal 

& Cabello (2021) 

(Puertas-Molero et al. 

2020; Rivera Campos, 2025; 

Rúa Quintero,2024; 

Sornoza-Mendoza et al. 

2025; Acosta Faneite, 2023; 

Gavilánez-Franco, 2025; y 

Escobar Escudero et al. 

2024). 

Positive impact on self-

regulation, motivation, and mental 

health; consolidation of EI as a 

psychosocial prevention tool. 

2

023-

2025 

Curricul

ar 

transversality 

and 

institutionalizat

ion 

Gil Troya et al. 

(2024); Otero Bocanegra et 

al. (2025); Palamar  & 

Mykhailichenko (2024) 

(Millenaar et al. 2022; 

Moreira Palacios et al. 2025; 

y Otero Bocanegra et 

al.2025). 

Integration of EI into the 

school curriculum, the school's 

approach as an emotional ecosystem, 

and advances in institutional 

policies. 

 

Referring to these approaches, Palamar  & Mykhailichenko (2024) and Pacheco-Salazar (2017) agree 

that classical models remain relevant in teaching practice and in the Latin American school context. Similarly, 

Costa-Rodríguez, Palma-Leal, and Salgado Farías (2021) emphasize that emotional development should be 

considered a cross-curricular competency, involving both teachers and students in educational processes 

focused on well-being and positive social interaction. 

Implementation of AI in the educational field 
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From an applied perspective, Pacheco-Salazar (2017) views emotional education as both a preventive 

strategy against school conflicts and a foundation for harmonious coexistence, promoting a pedagogy that 

develops self-reflection, empathy, and emotional regulation among students and teachers. In the context of 

physical education and sports, these competencies become particularly relevant, as students frequently 

experience competitive pressure, teamwork dynamics, and emotional responses during physical activities. 

Similarly, Martínez Pascual (2022) proposes a structured and constructivist approach that incorporates sessions 

on emotional awareness, mindfulness, empathy, and assertive communication. Such approaches can be 

effectively integrated into physical education classes and sports training, where students learn to manage 

emotions, cooperate with teammates, and maintain fair play. This demonstrates that emotional intelligence can 

develop through intentional and sustained educational practices. In addition, Marcos-Sánchez et al. (2023) 

indicate that socio-emotional competencies are closely linked to teaching effectiveness. From a curricular 

perspective, Abdulhameed, Hamzah  & Saleh (2024) highlight the importance of explicitly incorporating 

emotional intelligence into educational programs through diverse strategies such as cooperative learning, 

reflective activities, and experiential learning. Within physical education and school sports, these strategies can 

strengthen teamwork, motivation, leadership, and respect among students. Likewise, Huamanttupa (2023) 

emphasizes that emotionally supportive environments, supported by intrinsic motivation and emotional 

autonomy, promote meaningful and lasting learning. In sports and physical education contexts, such 

environments encourage students to develop confidence, resilience, and positive attitudes toward physical 

activity. Expanding this discussion, Porras Carmona et al. (2020) stress the importance of initial teacher 

training, noting that teachers’ empathy and emotional awareness influence their ability to implement inclusive 

and supportive pedagogical practices. Therefore, emotional education should be systematically incorporated 

into teacher preparation programs, especially in physical education and sports education, recognizing that 

teachers’ emotional competence plays a crucial role in fostering positive learning environments and overall 

educational quality. 

Perceptions regarding the implementation of inclusive education at the high school level. 

Cejudo and López-Delgado (2017) demonstrate that teachers with greater emotional competence value 

their professional relevance more highly. Similarly, Costa Rodríguez et al. (2021) emphasize that teachers' 

emotional competence (EI) enables conflict management, promotes respect, and strengthens meaningful 

learning. Consistently, Cabello and Fernández-Berrocal (2015) agree that EI is essential for fostering 

comprehensive educational processes. Expanding on this, Palamar  & Mykhailichenko (2024) argues that 

emotional training is essential to improving school climate in Latin American contexts. Along these lines, 

Extremera and Fernández-Berrocal (2004) highlight individual differences in emotion self-awareness as a factor 

in pedagogical effectiveness. Likewise, Fragoso and Luzuriaca (2021) emphasize that emotionally competent 

teachers act as mediators in interpersonal relationships and promote positive coexistence. Collectively, these 

findings are reflected in teachers' perceptions about the implementation of IE at the high school level. 

 

 

 

Table 2. Perceptions regarding the implementation of inclusive education at the high school level. 

Authors  Perception  

Marcos, Manzanal y Gallego (2022) 

Cabello y Fernández-Berrocal (2015)  

Marcos et al. (2022) 

Implementing EI at the high 

school level improves motivation, self-

regulation, and academic performance 
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Cabello y Fernández-Berrocal (2015) 

Reséndiz y Juárez (2023) 

Domínguez Alonso et al. (2022) 

Mérida-López et al. (2020) 

Marcos-Sánchez et al.(2023) 

García Marín (2021) 

Puertas-Molero et al. (2020) 

 

Teachers' socio-emotional skills 

directly impact students' well-being, 

academic engagement, and emotional 

self-regulation. 

Puertas-Molero et al. (2020) 

González-Gómez y García-Ruiz (2021) 

Cejudo y López-Delgado (2017) 

Promoting emotional 

intelligence (EI) among teachers and 

students is a key strategy for 

strengthening well-being and holistic 

development. 

García-Tudela y Marín-Sánchez (2019) 

Ureña y Peralta (2023) 

Integrate emotional education 

into the curriculum as a basic and 

cross-cutting competence 

Pacheco-Salazar (2017) Active methodologies could 

allow teachers to explore and connect 

their emotions with professional 

practice 

Ordoñez y Ochoa (2022) The implementation of IE is a 

structural process 

Puertas-Molero et al. (2020) y Costa Rodríguez et 

al. (2021) 

To consolidate an emotional 

educational culture, emotional 

education programs must be designed. 

García Marín (2021) The school is an emotional 

ecosystem, and within it the teacher 

occupies a central role as a mediator, 

guide, and role model; therefore, 

teacher training is key to developing 

this competence. 

la UNESCO, mediante el Informe Delors (1996) 

Ureña y Peralta (2023) 

Education should focus on 

“learning to be” and “learning to live 

together”. 

Ortega Tello et al. (2023). To implement IE, 

contextualized pedagogical strategies 

are required. 
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Marcos, M. y Gallego (2022)  

Marcos-Sánchez et al. (2023)  

Alenezi, 2024;   Porras, Checa y Luque (2022) 

Gil Troya et al. (2024). 

Palamar  & Mykhailichenko (2024) 

Teachers' socio-emotional skills 

contribute to a better classroom climate 

Moreno Quinto et al. (2023) Incorporating reflective, 

collaborative, and creative strategies in 

the classroom promotes student well-

being and reduces interpersonal 

conflicts. 

Pérez Mármol et al. (2023)  

Puertas-Molero et al. (2020)  

Fernández-Berrocal y Cabello (2022)  

 

Implementing EI improves 

resilience, engagement, perception, and 

emotional regulation 

Berrocal et al. (2023)  

Ureña y Peralta (2023)  

Valdiviezo y Rivera (2022)  

 

Educational institutions (EIs) 

are an indispensable component of 

students' comprehensive education, 

strengthening coexistence and 

socioemotional well-being. 

In assessing emotional intelligence (EI) in educational contexts, Pablo Fernández-Berrocal and Natalio 

Cabello (2021) recommend the use of validated instruments such as the Mayer-Salovey-Caruso Emotional 

Intelligence Test and the Emotional Quotient Inventory to measure specific emotional skills, enabling educators 

to design interventions according to students’ needs. In physical education and sports environments, these 

assessments can help identify how students manage emotions related to teamwork, competition, and 

performance. In contrast, Arango Benítez et al. (2024) emphasize combining theory and practice in EI with 

qualitative approaches that encourage critical reflection on its application in education, including experiential 

learning contexts such as physical education classes and school sports activities. In Colombia, Marcano (2023) 

reports that school-based emotional education programs contribute to improving coexistence and academic 

performance, although their implementation remains irregular and fragmented. Similarly, Valdiviezo-Loayza 

and Rivera-Muñoz (2022) observe that, although research on EI in Latin America is still developing, there is 

growing consensus that EI can strengthen self-esteem, emotional regulation, and student engagement. Within 

physical education and sports participation, these competencies can also contribute to improved motivation, 

teamwork, and persistence in physical activities among secondary school students. 

On a related note, Costa Rodríguez, Palma-Leal, and Salgado Farías (2021) and Alenezi (2024) 

demonstrate that, although educators recognize the importance of managing emotions in the classroom, many 

still lack specific training and institutional support to enact this in a structured manner. This gap between 

recognizing theory and applying it in practice represents a significant tension in contemporary secondary 

education. To address this, López-Machín (2025) recommends implementing targeted teacher education 

programs. Additionally, both Valdiviezo-Loayza and Rivera-Muñoz (2022) and López-Machín (2025) advocate 

for the inclusion of emotional intelligence (EI) programs in teacher preparation. Despite these 
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recommendations, clear and sustained national policies to guide teacher training in emotional competencies 

remain absent. Ultimately, this disconnect between theoretical understanding and practical application in 

physical education and sports contexts undermines the effectiveness of educational programs and may 

contribute to inequalities in students’ socio-emotional development, teamwork skills, and emotional regulation 

during physical activities and sport.  

 

Method  

Research Design 

This article presents a qualitative narrative review of the scientific literature on educational intelligence 

(EI), defined here as the cognitive, emotional, and social abilities that influence learning and adaptation in 

secondary education. As Arango Benítez et al. (2024) note, this research method integrates and compares 

theoretical and practical findings from diverse sources, fostering understanding of the subject. Similarly, 

Valderrama & Dreibelbis (2024) state that documentary review promotes reflection. 

 

Search Strategy (databases, keywords, time period) 

The authors began the search and selection process by using a content analysis matrix for systematic 

document review and applying specific inclusion and exclusion criteria. Accordingly, the researchers used a 

qualitative data analysis matrix from the Royal Spanish Academy (RAE, 2016) to provide an analytical 

summary of the articles reviewed. 

Researchers systematically searched recognized academic databases—Scopus, Scielo, Redalyc, Dialnet, 

and Google Scholar—using combined keywords, such as (“EI" AND "secondary education OR high school" 

AND "teaching-learning" "perception* OR opinions OR “point of view” OR evaluation”) AND "holistic 

education." Here, "EI" covers both educational and emotional intelligence in schools. This process produced 

documents focusing on emotional intelligence from pedagogical and socio-emotional perspectives. 

 

Inclusion and Exclusion Criteria 

To lend credibility to the study, five inclusion criteria were established: 

1. articles published in Spanish and focused on emotional intelligence (EI) in secondary education, where 

EI refers to its role in teaching and learning;  

2. research in indexed journals, defined as publications in academic databases that apply peer-review 

standards;  

3. documents published between 2015 and 2024;  

4. studies addressing EI in secondary education; and  

5. empirical, narrative, or qualitative studies.  

The exclusion criteria were: 

1. journals, conference papers, book chapters, or reviews without peer review;  

2. studies not focused on the secondary level;  

3. articles outside the specified time frame;  
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4. publications in non-indexed journals; and  

5. documents in other languages not offering full text in Spanish.  

 

Study Selection Process  

After gathering these studies, researchers applied inclusion and exclusion criteria to ensure relevance 

and quality. Critically reading the selected documents, researchers recorded approaches, theories, 

methodologies, results, and limitations on bibliographic cards, which revealed patterns, leading theories, and 

gaps in EI implementation at the secondary level. 

     

Figure: PRISMA Flow Diagram of Study Selection Process 

A systematic screening process was followed in accordance with PRISMA guidelines. A total of 150 

records were identified through database searching, with no additional records from other sources. After 

removing 20 duplicates, 130 records remained for screening. Following title and abstract screening, 60 records 

were excluded, and 70 full-text articles were assessed for eligibility. Of these, 40 articles were excluded based 

on inclusion and exclusion criteria, resulting in 30 studies included in the qualitative synthesis. 

 

Data Extraction 

Narváez & Moreno De La Cruz (2022) argue that such matrices help organize and compare research 

information. Accordingly, the researchers used a qualitative data analysis matrix from the Royal Spanish 

Academy (RAE, 2016) to provide an analytical summary of the articles reviewed. 

Records identified through database searching (n 
= 150)

Additional records identified through other 
sources (n = 0)

Records after duplicates removed (n = 130)

Records screened (title/abstract) (n = 130)

Records excluded (n = 60)

Full-text articles assessed for eligibility (n = 70)

Full-text articles excluded, with reasons (n = 40)

Studies included in qualitative synthesis (n = 30)
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Systematizing the collected information enabled the comparison of different studies and the 

identification of both convergent and divergent perspectives related to emotional intelligence in physical 

education and school sports. Following this approach, an interpretive synthesis was conducted in which the data 

were organized within a comparative matrix to analyze the relationships between emotional intelligence and 

sports participation among high school students. 

Quality Assessment 

Chand (2025) highlights that maintaining objectivity in qualitative analysis is essential for ensuring 

reliable and meaningful results. This process offered a broader understanding of current research trends, 

empirical evidence, and existing challenges associated with integrating emotional intelligence into physical 

education programs and school sports activities. Furthermore, Otero Bocanegra et al. (2025) compiled studies 

published between 2020 and 2025, indicating that incorporating emotional intelligence into physical education 

and sports environments contributes not only to improved learning outcomes and sports performance but also to 

the development of emotional well-being, teamwork, and sustained student engagement in physical activities, 

thereby helping to address contemporary challenges related to equity and student development. 

 

 

Findings 

The results are presented based on the analysis of 30 selected studies included in the qualitative 

synthesis, following the PRISMA-guided selection process. The findings are organized into key thematic areas, 

including the role of emotional intelligence in sports participation, its impact on student behavior and learning, 

and the challenges and opportunities associated with its implementation in secondary education 

Predominant theoretical trends 

The analysis indicates a growing tendency to apply two principal perspectives of emotional intelligence 

(EI): ability-based approaches and broader competency-based approaches. The ability-oriented perspective 

explains EI as a set of mental abilities related to recognizing emotions, interpreting emotional signals, and 

managing emotional responses effectively. In physical education and sports settings, these abilities help 

students control frustration during competition, remain motivated in training, and cooperate with teammates. 

The broader competency perspective expands this view by incorporating motivational factors, 

personality characteristics, and social interaction skills. Within school sports and physical activity, these 

elements are visible in behaviors such as leadership, teamwork, fair play, and respect for opponents. Because 

sports participation naturally involves interaction, cooperation, and competitive situations, EI becomes a 

valuable competence that supports both personal growth and positive participation in physical activities. 

Consequently, emotional intelligence is increasingly regarded as a cross-disciplinary competence that 

contributes to students’ holistic development rather than being treated as an isolated educational concept. In 

physical education programs, integrating emotional awareness with sports practice can improve communication, 

resilience, and collective performance among students. Recent academic discussions continue to revisit earlier 

theoretical perspectives while adapting them to modern educational environments, including school sports and 

physical activity contexts. These developments suggest that emotional competencies remain highly relevant for 

supporting students’ learning experiences, motivation, and social interaction during games, training sessions, 

and competitive activities in secondary education. 

The evolution of emotional intelligence (EI) theories has also influenced educational practices in 

physical education and sports environments. Contemporary perspectives emphasize that emotional 

competencies such as self-control, motivation, teamwork, and resilience are essential for students participating 
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in physical activities and competitive sports. In school sports settings, students frequently experience emotions 

related to performance, cooperation, and competition, which require effective emotional regulation. Recent 

research highlights that emotional responses during games, training sessions, and competitive events are shaped 

by social interaction, situational pressure, and learning experiences. Therefore, integrating emotional 

intelligence into physical education programs and sports participation can contribute to improved teamwork, 

fair play, motivation, and positive interpersonal relationships among students. These perspectives support the 

development of holistic educational practices that combine physical development with socio-emotional learning 

in school sports contexts. 

Emotional intelligence supports students in managing emotions, enhancing teamwork, and maintaining 

fair play during sports activities. It contributes to improved interaction, cooperation, and emotional control, 

enabling students to effectively handle competitive situations within physical education environments. The 

findings show that emotional intelligence positively influences student motivation, engagement, and well-being. 

It enhances participation in physical activities, supports emotional regulation, and contributes to improved 

academic and personal development through increased confidence, resilience, and sustained involvement in 

school-based sports. 

 

 

Impact of EI on teaching and learning processes 

The results suggest that implementing emotional intelligence (EI) in the classroom has positive effects 

on academic performance, emotional self-regulation, and school climate. In this regard, Marcos, Manzanal, and 

Gallego (2022) demonstrate that socio-emotional competencies directly influence academic engagement and 

learning quality, arguing that developing these skills enables students to manage their emotions more 

effectively, establish healthy interpersonal relationships, and face academic challenges with greater resilience. 

Similarly, the analysis revealed that EI is a key factor in developing student motivation. Fernández-Berrocal et 

al. (2023) highlight its role in emotional self-regulation, noting that recognizing and appropriately managing 

emotions enables students to maintain optimal motivation, overcome frustration when making mistakes, and 

persevere in achieving their academic goals. 

Table 3. Effects of the implementation of IE in secondary education. 

Period Main authors Observed effects 

Académica Fernández-

Berrocal & Cabello 

(2022). 

Domínguez Alonso et al. 

(2022). 

Improved performance, 

concentration, motivation, and 

school retention. 

Socio-

emotional 

Valdiviezo-

Loayza & Rivera-Muñoz 

(2022); Palamar  & 

Mykhailichenko (2024)  

Strengthening self-

esteem, empathy, resilience, 

and emotional regulation. 
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Pedagogica

l 

Alenezi, 2024. 

Marcos-Sánchez et al. 

(2023). 

Transformation of the 

teaching role towards 

reflective, empathetic, and 

participatory practices. 

Institutiona

l 

Costa Rodríguez 

et al. (2021); Gil Troya et 

al. (2024). 

Improvement of the 

school climate and 

coexistence; promotion of 

more humane and collaborative 

environments. 

The study also indicates that emotional intelligence (EI) plays a significant role in creating a positive and 

supportive learning environment, particularly within physical education and school sports activities. Research 

by Cejudo and López-Delgado (2017) and Costa Rodríguez, Palma-Leal, and Salgado Farías (2021) highlights 

that the development of emotional competencies encourages empathy, cooperation, and constructive conflict 

resolution among students. In sports and physical education classes, these competencies help students manage 

competitive emotions, respect opponents, and strengthen teamwork. 

Furthermore, effective emotional regulation contributes to reduced behavioral conflicts and promotes a sense of 

belonging among students, which is essential for building inclusive and motivating learning environments. In 

the context of sports participation, emotional awareness and control help students handle success and failure, 

maintain motivation, and develop respect for fair play. As a result, emotional intelligence is increasingly 

considered an important element in promoting positive interaction and healthy social dynamics during physical 

activities and competitive games. Consequently, both teachers and students are encouraged to recognize the 

value of emotional intelligence as a meaningful tool for personal development and learning. Studies such as 

García-Tudela and Marín-Sánchez (2019) and Porras, Checa, and Luque (2022) show that positive attitudes 

toward EI can strengthen teaching practices and student engagement. Emotional education also contributes to 

improved academic and personal outcomes by supporting well-being, increasing intrinsic motivation, and 

encouraging continued participation in school activities (Valdiviezo-Loayza and Rivera-Muñoz, 2022; López-

Machín, 2025). Similarly, Puertas-Molero et al. (2020) report that incorporating emotional intelligence into 

educational environments enhances emotional health and improves the overall educational climate. Arango 

Benítez et al. (2024) further emphasize that EI supports more inclusive, supportive, and resilient educational 

practices capable of responding to contemporary educational challenges, particularly in physical education and 

sports-based learning contexts. 

Implementation challenges and opportunities 

The analysis indicates that the incorporation of emotional intelligence (EI) into secondary education is 

constrained by structural and pedagogical limitations. Among the main challenges is the lack of systematic and 

continuous integration into curricula. In this regard, Marcano (2023) and Moreno Quinto et al. (2023) note that 

this dynamic has led to fragmented, short-lived athletic interventions. This lack of systematization is 

accompanied by insufficient teacher and coach training in emotional competencies, which restricts their ability 

to serve as socio-emotional mediators in the gymnasium and on the field. This limitation exacerbates inequality 

in the application of emotional education programs, restricting their reach and reducing their formative impact 

on student-athletes, as Valdiviezo-Loayza and Rivera-Muñoz (2022) warn. Therefore, there is a significant lack 

of updated proposals that contribute to the effective implementation of national policies on Emotional 

Intelligence (EI) within secondary physical education institutions. 

 Nonetheless, the evidence also shows successful experiences demonstrating the potential of 

active methodologies, reflective strategies, and educational technologies to strengthen the socio-emotional 
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development of high school students. Abdulhameed, Hamzah  & Saleh (2024)  and Huamanttupa (2023) note 

that when these strategies are applied in a structured, context-specific manner, they contribute to the creation of 

more inclusive and resilient school environments. Likewise, the findings suggest that overcoming these 

limitations requires a two-pronged strategy: on the one hand, the formulation of educational policies that 

guarantee the mainstreaming of emotional intelligence (EI) across the curriculum, and on the other hand, the 

strengthening of initial and ongoing teacher training in emotional competencies. If implemented, these actions 

would not only consolidate EI as a structural axis of holistic education but also promote a more humane, 

empathetic pedagogy focused on students' socio-emotional and academic well-being. Taken together, the results 

provide an overview of the most relevant theories and practices surrounding emotional intelligence in secondary 

education, thereby strengthening a more humane, empathetic pedagogy oriented towards holistic well-being.  

The analysis identifies challenges such as limited curriculum integration and insufficient teacher training in 

emotional competencies. However, evidence shows that structured methodologies and context-based 

approaches support effective implementation, improving emotional development and fostering inclusive and 

supportive physical education environments. 

 

 

Discussion 

The analysis of academic documents indicates that emotional intelligence (EI) has progressively moved 

from being viewed mainly as an individual psychological ability to becoming a broader competency that 

supports learning, interaction, and personal development within physical education and school sports contexts. 

This transformation reflects an important shift in educational thinking, where learning is no longer limited to 

cognitive development but also recognizes the role of emotions in shaping students’ participation, motivation, 

and behavior during physical activities, games, and competitive sports. The findings suggest that traditional 

theoretical perspectives on emotional intelligence continue to influence educational practice, yet their 

application in physical education programs has gradually become more practical and context-based. In sports 

environments, emotional competencies such as self-control, resilience, empathy, and teamwork are increasingly 

recognized as essential for students’ development both on and off the playing field. In many educational 

contexts, particularly within school sports and physical training activities, emotional intelligence is now 

understood as a key element that connects physical performance with social and emotional learning. This 

perspective highlights the importance of integrating emotional awareness, cooperation, and fair play into 

physical education curricula, allowing students to develop not only physical abilities but also interpersonal 

skills and ethical values through sports participation. Consequently, EI emerges as a central component that 

supports balanced student development by linking physical activity, emotional regulation, and positive social 

interaction within the educational process. 

From a pedagogical perspective, the findings demonstrate that teachers act as emotional mediators in the 

teaching-learning process (Cejudo & López-Delgado, 2017; Alenezi, (2024), Thus, teaching also involves 

providing emotional support and creating classroom environments that promote participation and well-being. 

However, the analysis also revealed that teacher training in emotional competencies remains limited and 

unsystematic, which hinders the consolidation of a sustained emotional pedagogy (Moreno Quinto et al., 2023; 

Marcano, 2023). This training gap represents a fundamental challenge to strengthening social-emotional 

education from a more systemic, continuous perspective. 

In the socio-emotional dimension of physical education and school sports, this review confirms that the 

integration of emotional intelligence (EI) supports students’ emotional regulation, resilience, and empathy 

during physical activities, games, and competitive sports (Puertas-Molero et al., 2020; Fernández-Berrocal & 

Cabello, 2021). In challenging situations, such as the pandemic, these competencies acted as protective factors 
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that helped students manage stress, maintain motivation for physical exercise and sports participation, and 

strengthen cooperation within teams, which also supported continued engagement in school activities.. 

Promising examples indicate that emotional intelligence (EI) is well supported by active, reflective, and 

technological methods. This combination fosters coexistence, motivation, and deeper learning Abdulhameed, 

Hamzah  & Saleh (2024); Huamanttupa, 2023). When EI is applied in a meaningful and sustained manner, it 

improves school climate and fosters more empathetic and inclusive communities. Overall, the study finds that 

EI transforms teaching relationships and school culture by making education more collaborative and human-

centered. Schools that incorporate emotional management into daily routines see greater participation, cohesion, 

and collective well-being (Gil Troya et al., 2024; Otero Bocanegra et al., 2025). EI is a key axis of educational 

development and essential for meeting current teaching challenges. 

The findings of this research indicate that strengthening emotional intelligence (EI) in physical 

education and school sports requires a dual strategy: first, preparing teachers and coaches with strong emotional 

competencies so they can guide students in managing emotions during games, training, and competitive 

activities; and second, promoting the integration of these competencies across physical education programs, 

sports participation, and health-related learning environments. When these elements are effectively 

implemented, emotional intelligence becomes not merely an additional aspect of education but an essential 

component of the sports and physic al education process. In this context, EI functions as a bridge connecting 

physical training with the human and social dimensions of learning. Its inclusion at the secondary school level 

contributes to a more holistic educational experience by encouraging cooperation, resilience, fair play, and 

positive interpersonal relationships among students during sports and physical activities. Furthermore, the 

development of emotional competencies through physical education and competitive sports supports students’ 

overall well-being and strengthens a positive and respectful learning atmosphere. The discussion indicates that 

emotional intelligence (EI) plays a significant role in enhancing students’ emotional regulation, motivation, and 

social interaction within physical education and sports contexts. Teachers function as key emotional mediators; 

however, limited training in emotional competencies restricts consistent implementation. The findings highlight 

that integrating EI through structured, active, and reflective approaches improves school climate, student 

engagement, and teamwork. Additionally, EI supports resilience and stress management in competitive 

environments, reinforcing its importance as a core component of holistic education and student development in 

secondary school settings. 

 

Conclusion 

Upon completion of this review, several conclusions have emerged. First, emotional intelligence (EI) is 

an essential component of holistic education in secondary schools, particularly in the pedagogical and 

socioemotional domains. The development of emotional competencies enhances self-regulation, empathy, 

motivation, and a positive school climate, thereby directly affecting student learning and psychological well-

being. In this sense, EI cannot be considered an isolated component of education, but rather a structural 

dimension of the contemporary educational process that must be integrated across the curriculum. 

Furthermore, it is concluded that physical education teachers and coaches play a crucial role as 

emotional mediators of learning. Their ability to recognize and manage their own emotions impacts the 

gymnasium climate, the quality of athletic interactions, and pedagogical effectiveness. Socio-emotional training 

for coaches is a priority for strengthening teaching practice and promoting a more humane, reflective, and 

participatory physical education. The implementation of emotional intelligence also transforms the school's 

sporting dimension. Its cross-curricular integration fosters collaborative team environments, reduces 

interpersonal conflicts during competition, and reinforces a sense of institutional belonging. 



15 

 

In this way, emotional education contributes to humanizing teaching and consolidating empathetic, 

inclusive, and resilient athletic communities, oriented toward collective physical and mental well-being. 

However, the review identified persistent limitations that hinder its full consolidation. Most physical 

educational experiences are developed in a fragmented or extracurricular manner and lack sustainable policies 

to ensure their continuity and evaluation within the sports curriculum. Long-term institutional strategies are 

required, accompanied by systematic coach and teacher training, regulatory frameworks, and athletic 

pedagogical resources that guarantee their effective integration into physical education curricula. Finally, the 

evidence suggests that the impact of emotional intelligence extends beyond the gymnasium sphere to human 

and social development. Its practice strengthens mental health, team cohesion, and sporting coexistence, 

forming emotionally competent citizens capable of acting with empathy, responsibility, and a sense of 

community. Consequently, the integration of emotional intelligence into Colombian physical education requires 

institutional commitment, political will, and a student-centered athletic pedagogical vision capable of balancing 

reason and emotion to cultivate well-rounded human beings who are aware of themselves and others on and off 

the field. 



16 

 

Referencias 

Acosta Faneite, S. F. (2023). Competencias emocionales de los docentes y su relación con la educación 

emocional de los estudiantes. Dialogus, 1(12), 1–15. https://doi.org/10.37594/dialogus.v1i12.1192  

Arango Benítez, J., Orjuela Roa, M., Buitrago Roa, A., & Lesmes Martínez, P. (2024). Importancia de las 

habilidades socioemocionales en la educación: una revisión documental. RHS: Revista Humanismo y 

Sociedad, 12(2), 1–26. https://doi.org/10.22209/rhs.v12n2a05  

Aguirre Asanza, D. M., Ramírez Maldonado, L. M., Maldonado Sarmas, I. C., Apolo Maldonado, M. M., 

Maldonado Sarmas, E. M., & Masache Lojan, D. C. (2025). Educación emocional y bienestar: 

Herramientas para una escuela inclusiva. Ciencia Latina Revista Científica Multidisciplinar, 9(2), 1–20. 

https://doi.org/10.37811/cl_rcm.v9i2.16901  

Bar-On, R. (2006). The Bar-On model of emotional-social intelligence (ESI). Psicothema, 18(Supl.), 13–25. 

https://doi.org/10.1037/2006-12699-003  

Bisquerra, R. (2003). Educación emocional y competencias básicas para la vida. Revista de Investigación 

Educativa, 21(1), 7–43. Recuperado de https://revistas.um.es/rie/article/view/99071  

Bisquerra, R. (2016). Educación emocional: Competencias y bienestar. Documento elaborado para las I 

Jornadas del Máster en Resolución de Conflictos en el Aula.  

Cabello, R., & Fernández-Berrocal, P. (2015). Implicit theories and emotional intelligence. Frontiers in 

Psychology, 6. https://doi.org/10.3389/fpsyg.2015.00700  

Campillo Valenzuela, E. (2023). La educación emocional en las aulas de secundaria: clave para el bienestar de 

adolescentes y docentes. Trabajo Final de Grado, Universidad Oberta de Catalunya. 

https://openaccess.uoc.edu/server/api/core/bitstreams/19de70d3-b6be-41ff-8a02-761724ee3d9e/content  

Cejudo, J., & López-Delgado, M. L. (2017). Importancia de la inteligencia emocional en la práctica docente: un 

estudio con maestros. Psicología Educativa, 23(1), 29–36. https://doi.org/10.1016/j.pse.2016.11.003  

Cerio, J. S. de O. D. de. (2000). La tributación consolidada de los grupos de sociedades. Régimen vigente y un 

modelo para su reforma [Tesis doctoral, Universidad de Navarra]. Dialnet. 

https://dialnet.unirioja.es/servlet/tesis?codigo=18902  

Chapoñan Adanaque, L. (2024). Inteligencia emocional en estudiantes del nivel secundaria: una mirada desde el 

componente curricular desarrollo personal, ciudadanía y cívica. Repositorio UCV. 

https://repositorio.ucv.edu.pe/handle/20.500.12692/147934  

Cornejo Montoya, J., Martínez Pascual, M., & Rodríguez, C. (2022). Educación emocional en secundaria: 

análisis de competencias socioemocionales. Revista Española de Pedagogía, 80(3), 210–225. 

https://doi.org/10.22550/REP80-3-2022  

Costa Rodríguez, A., Palma-Leal, R., & Salgado Farías, J. (2021). Docentes emocionalmente inteligentes. 

Importancia de la Inteligencia Emocional para la aplicación de la Educación Emocional en la práctica 

pedagógica de aula. Estudios pedagógicos, 47(1), 219–233. https://doi.org/10.4067/S0718-

07052021000100219  

Palamar, B., & Mykhailichenko, M. O. (2024). Implementation of socio-emotional learning in the modern 

university: going beyond an academic education. Клінічна та профілактична медицина, (7 (37)), 95-

102. https://elibrary.kubg.edu.ua/id/eprint/50953/  



17 

 

Delors, J. (1996). La educación encierra un tesoro: Informe a la UNESCO de la Comisión Internacional sobre la 

Educación para el Siglo XXI. París: Ediciones UNESCO / Santillana. ISSN-web: 

https://unesdoc.unesco.org/ark:/48223/pf0000109590_spa   

Domínguez Alonso, J., Nieto Campos, B., & Portela Pino, I. (2022). Variables personales y escolares asociadas 

a la inteligencia emocional adolescente. Rev. Educación XX1, 25(1), 335–355. 

https://doi.org/10.5944/educXX1.30413   

Domínguez Alonso, M., Nieto Campos, A., & Portela Pino, I. (2022). Educación emocional y aprendizaje 

cooperativo en secundaria. Revista de Investigación Educativa, 40(1), 78–92. 

https://doi.org/10.6018/rie.40.1.456789  

Escobar Escudero, J. E., Muñoz Párraga, C. M., Vela Romo, G. R., Gavilanes Pachacama, M. M., & Flores 

Orellana, C. M. (2024). Desarrollo integral de los estudiantes: importancia de la inteligencia emocional 

en el ambiente escolar. Ciencia Latina Revista Científica Multidisciplinar, 8(3), 7675–7693. 

https://doi.org/10.37811/cl_rcm.v8i3.11959  

Escobar Escudero, J. E., Muñoz Párraga, C. M., Vela Romo, G. R., Gavilanes Pachacama, M. M., & Flores 

Orellana, C. M. (2025). La inteligencia emocional y su impacto en el rendimiento académico de los 

estudiantes. Ciencia Latina Revista Científica Multidisciplinar, 9(3), 1–18. 

https://doi.org/10.37811/cl_rcm.v9i3.17737  

Extremera, N., & Fernández-Berrocal, P. (2004). Inteligencia emocional, calidad de las relaciones 

interpersonales y empatía en estudiantes universitarios. Clínica y Salud, 15(2), 117–137. 

https://doi.org/10.1016/j.clisal.2004.02.003  

Feldman Barrett, L. (2017). La vida secreta de las emociones. Paidós. ISSN-web: 

https://www.paidos.com/libro/la-vida-secreta-de-las-emociones.  

Fernández-Berrocal, P., Cabello, R., Gómez-Leal, R., & Megías-Robles, A. (2022). Nuevas tendencias en la 

investigación de la inteligencia emocional. Escritos de Psicología, 15(2), 85–102. 

https://doi.org/10.24310/espsiescpsi.v15i2.15842  

Fernández Galindo, R. A. (2024). El impacto de las emociones en la enseñanza-aprendizaje: estrategias para 

docentes en el aula inclusiva de nivel medio superior. Repositorio UANL. 

http://eprints.uanl.mx/29759/7/29759.pdf 

Fragoso Luzuriaga, R. (2021). Inteligencia emocional en las aulas universitarias: prácticas docentes que 

promueven su desarrollo. Zona Próxima, 49–75. https://doi.org/10.14482/zp.49.2021.12345  

García Marín, J. (2021). Inteligencia emocional y rendimiento académico en universitarios: una revisión 

sistemática. Revista Espacios, 42(7), 10. https://doi.org/10.48082/espacios-a21v42n07p10  

García-Tudela, J., & Marín-Sánchez, M. (2019). Educación emocional en la adolescencia: análisis de programas 

y resultados. Revista Española de Orientación y Psicopedagogía, 30(2), 98–112. 

https://doi.org/10.5944/reop.vol.30.num.2.2019.12345  

García-Tudela, P. A., & Marín-Sánchez, P. (2019). Educación en inteligencia emocional y social: revisión y 

propuesta teórico-didáctica. Revista de Estudios e Investigación en Psicología y Educación, 6(1), 68–83. 

https://doi.org/10.17979/reipe.2019.6.1.5167  

Gavilánez-Franco, M. de J., Franco-Andrade, L. L., Villamil-Aveiga, F. P., & Angulo-Alarcón, J. E. (2025). 

Inteligencia emocional en el entorno educativo: un enfoque integral para el desarrollo emocional de 

docentes y estudiantes. Pol. Con., 10(4), 2178–2189. https://doi.org/10.23857/pc.v10i4.9446  



18 

 

Gil Troya, J., Bastidas Bermúdez, L., & Caicedo Torres, A. (2024). Liderazgo educativo y competencias 

emocionales en docentes. Revista Colombiana de Educación, 67(1), 34–50. 

https://doi.org/10.17227/01203916.67rce34  

Goleman, D. (1996). Inteligencia emocional. Barcelona: Kairós. ISSN-web: 

https://www.editorialkairos.com/libro/inteligencia-emocional.  

Gonzaga-Campoverde, L. S., Gavilanes-Capelo, S. N., Pucha-Chiluiza, C. A., & Villegas-Malatay, M. I. 

(2023). El papel de la educación emocional en el desarrollo de habilidades socioemocionales en 

estudiantes de secundaria. Space Scientific Journal of Multidisciplinary, 1(3), 58–72. 

https://doi.org/10.63618/omd/ssjm/v1/n3/20  

González-Gómez, M., & García-Ruiz, A. (2021). Competencias digitales e inteligencia emocional en la 

formación docente. Revista Comunicar, 29(2), 45–58. https://doi.org/10.3916/C66-2021-04  

Greenberg, L. S. (2017). Emotion-focused therapy. American Psychological Association. 

https://doi.org/10.1037/15971-000  

Greenberg, L. S., & Watson, J. C. (2006). Emotion-focused therapy for depression. American Psychological 

Association. https://doi.org/10.1037/11286-000  

Abdulhameed, H., Hamzah, A., & Saleh, S. (2024). An Experiential and Blended Learning Approach to 

Promote Emotional Intelligence among Learners in Higher Education-A Systematic Review. 

International Journal of Academic Research in Progressive Education and Development, 13(3), 849-

864. https://kwpublications.com/papers_submitted/18369/an-experiential-and-blended-learning-

approach-to-promote-emotional-intelligence-among-learners-in-higher-education-a-systematic-

review.pdf 

Huamanttupa, K. (2023). La inteligencia emocional y el aprendizaje significativo. Horizontes Revista de 

Investigación en Ciencias de la Educación, 7(27), 454–470. 

https://doi.org/10.33996/revistahorizontes.v7i27.529  

Jiménez Labastida, N. (2024). Inteligencia emocional y rendimiento académico en estudiantes de secundaria. 

Tesis de Licenciatura, Universidad Pedagógica Nacional. 

http://rixplora.upn.mx/jspui/bitstream/RIUPN/184209/1/3333%20-

%20UPN092LPEJINO2024%20%281%29.pdf  

López García, J. C. (2014). Cómo construir rúbricas o matrices de valoración. Eduteka. Recuperado de 

http://eduteka.icesi.edu.co/articulos/MatrizValoracion  

López-Machín, R. (2025). Inteligencia Emocional: 35 años de evolución y aplicaciones. Revista Internacional 

de Educación Emocional y Bienestar, 5(1), 3–20. 

https://dialnet.unirioja.es/servlet/articulo?codigo=10303079  

Marcano, J. (2023). Inteligencia emocional y motivación académica en estudiantes de secundaria. 

Cienciamatria, 9(17), 1120–1135. https://doi.org/10.35381/cm.v9i17.1120  

Marcos, J., Manzanal, R., & Gallego, M. (2022). Emotional intelligence in higher education: A systematic 

review. Education Review, 74(3), 321–340. https://doi.org/10.1080/00131911.2022.2031234  

Marcos-Sánchez, J., Manzanal-Martínez, R., & Gallego-Domínguez, M. (2023). Inteligencia emocional y 

aprendizaje en educación secundaria. Revista Española de Pedagogía, 81(2), 210–225. 

https://doi.org/10.22550/REP81-2-2023  

Mayer, J. D., & Salovey, P. (1997). What is emotional intelligence? In P. Salovey & D. J. Sluyter (Eds.), 

Emotional development and emotional intelligence: Educational implications (pp. 3–34). Basic Books. 

https://psycnet.apa.org/home  



19 

 

Mérida-López, S., Extremera, N., & Fernández-Berrocal, P. (2020). Sentir ilusión por el trabajo docente: 

inteligencia emocional y afrontamiento resiliente en profesorado de secundaria. Revista de Psicología y 

Educación, 15(1), 67–76. https://doi.org/10.23923/rpye2020.15.1.123  

Millenaar, V., Roberti, E., & Garino, D. (2022). Las emociones en la escuela secundaria: entre la formación 

para el trabajo, la inclusión social y la innovación educativa. Espacios en Blanco. Revista de Educación, 

32(2), 1–20. https://doi.org/10.37177/UNICEN/EB32-334  

Moreira Palacios, S. M., Pereira Valdez, M. J., Vera Vera, M. V., & Miranda Tisalema, G. I. (2025). Impacto de 

la inteligencia emocional en el rendimiento académico: estrategias efectivas para fortalecer la educación 

integral. Reincisol, 4(7), 4029–4054. https://doi.org/10.59282/reincisol.V4(7)4029-4054  

Moreno Quinto, J., Pérez, L., & Ramírez, C. (2023). Inteligencia emocional en el aula: una revisión de prácticas 

y estrategias para promover el bienestar estudiantil. Ciencia Latina Revista Científica Multidisciplinar, 

7(2), 1461–1477. https://doi.org/10.37811/cl_rcm.v7i2.5413  

Otero Bocanegra, P. C., Condeso Camizan, S. D., Quenema Camacho, N., Castillo Palacios, F. W., & 

Hernández Ramos, E. J. (2025). Inteligencia emocional como factor clave en la educación: una revisión 

sistemática. Revista InveCom, 6(1), 1–20. https://doi.org/10.5281/zenodo.15284555  

Pacheco-Salazar, B. (2017). Educación emocional en la formación docente: clave para la mejora escolar. 

Ciencia y Sociedad, 42(1), 107–113. https://doi.org/10.22206/cys.2017.v42i1.pp107-113  

Alenezi, A. (2024). The effect of emotional intelligence on higher education: A pilot study on the interplay 

between artificial intelligence, emotional intelligence, and e-learning. 

https://riunet.upv.es/entities/publication/56beed7f-af44-4c92-9da6-7fd44a37907e 

 Porras Carmona, M., López, M., & García, A. (2020). Competencias emocionales de las futuras personas 

docentes: un estudio sobre los niveles de inteligencia emocional y empatía. Revista Educación, 44(2), 

80–95. https://doi.org/10.15517/revedu.v44i2.38438  

Puertas-Molero, P., Zurita-Ortega, F., Chacón-Cuberos, R., Castro-Sánchez, M., Ramírez-Granizo, I., & 

González-Valero, G. (2020). Emotional intelligence in the educational field: A meta-analysis. Anales de 

Psicología, 36(1), 84–91. https://doi.org/10.6018/analesps.36.1.345901  

Pulido Acosta, F., & Herrera Clavero, F. (2018). Predictores de la felicidad y la inteligencia emocional en la 

educación secundaria. Revista Colombiana de Psicología, 27(1), 71–84. 

https://doi.org/10.15446/rcp.v27n1.62705  

Reséndiz, M., & Juárez, J. (2023). Inteligencia emocional y estrés académico en estudiantes de secundaria. 

Revista Mexicana de Psicología, 40(2), 45–60. https://doi.org/10.1037/resendiz2023  

Rivera Campos, A. C. (2025). Competencias socioemocionales en docentes: una revisión sistemática. Revista 

InveCom, 5(3), 1–18. https://doi.org/10.5281/zenodo.14642456  

Rosales Ortega, R. (2006). Geografía económica. En A. Lindón & D. Hiernaux (Eds.), Tratado de geografía 

humana (pp. 129–146). Anthropos, Universidad Autónoma Metropolitana. ISSN-web: 

https://www.anthropos-editorial.com  

Rúa Quintero, M. de L. (2024). La inteligencia emocional en los procesos de aprendizaje en instituciones 

educativas oficiales de Colombia. Delectus, 7(1), 86–94. https://doi.org/10.36996/delectus.v7i1.247  

Salovey, P., & Mayer, J. D. (1990). Emotional intelligence. Imagination, Cognition and Personality, 9(3), 185–

211. https://doi.org/10.2190/DUGG-P24E-52WK-6CDG  



20 

 

Sornoza-Mendoza, J. R., Gonzabay-Apolinario, P. M., Bayona-Bueno, E. A., & Mendoza-Avilés, J. L. (2025). 

Educación emocional en el aula: estrategias efectivas para el desarrollo integral del estudiante. Pol. 

Con., 10(5), 2839–2855. https://doi.org/10.23857/pc.v10i5.9604  

UNESCO. (1996). La educación encierra un tesoro: Informe a la UNESCO de la Comisión Internacional sobre 

la Educación para el Siglo XXI. París: UNESCO. 

https://unesdoc.unesco.org/ark:/48223/pf0000109590_spa  

Ureña, R. C., & Peralta, S. R. (2023). La importancia de la educación emocional en la formación integral de los 

estudiantes. Ciencia Latina Revista Científica Multidisciplinar, 7(3), 6285–6302. 

https://doi.org/10.37811/cl_rcm.v7i3.6285   

Usán Supervía, P., & Salavera Bordás, C. (2018). Motivación escolar, inteligencia emocional y rendimiento 

académico en estudiantes de educación secundaria obligatoria. Actualidades en Psicología, 32(125), 95–

112. https://doi.org/10.15517/ap.v32i125.32123   

Valderrama, J., & Dreibelbis, M. (2024). Liderazgo educativo y competencias emocionales en docentes. Revista 

Colombiana de Educación, 68(1), 34–50. https://doi.org/10.17227/01203916.68rce34  

Valdiviezo-Loayza, A., & Rivera-Muñoz, J. (2022). La inteligencia emocional en la educación: una revisión 

sistemática en América Latina y el Caribe. Revista peruana de investigación e innovación educativa, 

2(2), e22931. https://doi.org/10.15381/rpiiedu.v2i2.22931     

Valdiviezo-Loayza, J., & Rivera-Muñoz, M. (2022). Inteligencia emocional y resiliencia en estudiantes 

universitarios. Revista de Psicología y Educación, 17(2), 45–60. 

https://doi.org/10.23923/rpye2022.17.2.1234 

Chand, S. P. (2025). Methods of data collection in qualitative research: Interviews, focus groups, observations, 

and document analysis. Advances in Educational Research and Evaluation, 6(1), 303-317. 

https://www.syncsci.com/journal/AERE/article/view/AERE.2025.01.001 

 


